Pupil premium strategy statement
Before completing this template, you should read the guidance on using pupil
premium.
Before publishing your completed statement, you should delete the instructions (text
in italics) in this template, including this text box.
This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail

Data

School name

Lammack Primary
School

Number of pupils in school

492

Proportion (%) of pupil premium eligible pupils

43 pupils (8.7%)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022
2022/2023
2023/2024

Date this statement was published

December 2021

Date on which it will be reviewed

July 2022

Statement authorised by

P Duckworth
Headteacher

Pupil premium lead

N Majid
Deputy Headteacher

Governor / Trustee lead

Helen Holden
Chair of Governors

Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

£ 60, 525

Recovery premium funding allocation this academic year

£6380
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Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£66,905
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Part A: Pupil premium strategy plan
Statement of intent

At Lammack Primary School, we believe that all pupils, regardless of their background
or the challenges that they face, should be given the same opportunities to enable
them to succeed in their learning. It is our philosophy to treat all pupils as individuals,
providing them with equality of opportunity and an education that is tailored to meet
their needs.
Our ultimate objectives for our disadvantaged pupils include the following:
• To meet or exceed their individual targets.
• To narrow the attainment gap between disadvantaged pupils and nondisadvantaged pupils, both within school and nationally.
• To equip our pupils with knowledge, skills and experiences that will
enable them to become lifelong learners.
• To support all pupils’ health and wellbeing, so that they develop
confidence and resilience to access learning at an appropriate level.
Achievement of Objectives
We will achieve the above objectives through the implementation of a range of actions:
•
•

•
•
•
•
•

•

Continue to provide all teachers with high quality CPD to ensure pupils have
access to quality first teaching which meets their needs.
Promote an ethos of attainment and accelerated progress for all pupils by
adopting a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes.
Ensure the needs of disadvantaged pupils are adequately assessed and
addressed – to ensure appropriate provision is in place.
Provide targeted intervention and small group support to address gaps in
learning and accelerate progress.
Focus on outcomes for individuals to ensure that each child’s progress and
attainment is closely monitored, including high achievers.
Provide wellbeing support to ensure that pupils’ wider needs are met.
Provide opportunities for pupils to engage in a rich and broad curriculum,
supplemented by trips and visits, along with access to a range of extra-curricular
clubs.
Use research conducted by the EEF and other recognised literature to support
decisions made around the usefulness and implementation of different
strategies.
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Key Principles
•

•
•

We will ensure that the needs of our pupils eligible for Pupil Premium Grant
(PPG), both academic and non-academic, are monitored closely through
effective teaching, learning and assessment.
The progress of all pupils will be discussed at termly progress meetings and
support will be provided for any identified needs.
The allocation of PPG will also be monitored through an on-going needs
analysis (following progress meetings) – to ensure that additional intervention is
implemented where needed.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.
Challenge
number

Detail of challenge

1

Assessments, observations and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among a
significant number of disadvantaged pupils.

2

Discussions with pupils and parents suggest that many of our disadvantaged
pupils do not have rich and varied experiences, which impacts on their
knowledge of the world and language development.

3

Contextual data indicates that many of our pupils have English as an
additional language and therefore many are not proficient in English. They
need extra support to access the curriculum.

4

Internal assessments indicate that attainment and progress in core subjects
(Reading, Writing and Maths), among disadvantaged pupils, is generally lower
for a significant number of pupils.

5

Attendance over the past two years, particularly during the pandemic, has
been a major challenge. Many children have been persistently absent and this
has had a negative impact on disadvantaged pupils’ progress.

6

Our assessments, observations and discussions with pupils and families have
identified SEND issues among many disadvantaged pupils with speech,
communication and language needs as being the greatest.

7

Parental engagement in learning has been a particular challenge, especially
during the last two years (pandemic).
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.
Intended outcome

Success criteria

Increased attainment in Age-Related
Expectations at different points of
assessment for disadvantaged pupils in
Reading, Writing and Maths.

Disadvantaged pupils’ attainment is at least
in-line with national average data by the end
of EYFS, KS1 and KS2.
Internal assessments in Reading, Writing
and Maths will also show that
disadvantaged pupils perform largely in line
with disadvantaged pupils.

Increased Phonics attainment.

The percentage of disadvantaged pupils
achieving the pass mark in the year 1
phonics screening test will be at least in-line
with the national data.

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations will indicate
significantly improved oral language among
disadvantaged pupils.
Disadvantaged pupils will have a thorough
understanding of oracy and will be confident
and empowered to use/adapt their voice to
speak to different audiences.

The education of disadvantaged pupils will be
enriched through a variety of different
experiences.

More disadvantaged pupils will attend at
least one extra-curricular club each year.
All disadvantaged pupils will go on at least
one educational visit a year.
More disadvantaged pupils will go on the
Year 6 residential visit.
All disadvantaged pupils will engage in
organised events to enrich their learning.

Achieve and sustain improved wellbeing for
all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of well-being,
demonstrated by qualitative data from pupil
voice, pupils and parent surveys and
teacher observations.

Effective parental engagement and further
development of positive links with parents.

Greater participation of parents of
disadvantaged pupils at Parents’ Evenings,
Parent Conferencing sessions, workshops,
etc.
Confident parents, equipped with key skills
to support learning at home.
Effective partnerships with target parents.
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To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged
pupils.

Sustained high attendance demonstrated by
the attendance gap between disadvantaged
pupils and non-disadvantaged peers being
reduced.
Attendance for the school is at least in line
with national average, if not better (96%).

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: Please refer to expenditure breakdown at the end of this document.
Activity

Continuous
Professional
Development

–

Oracy
Leads will
deliver
whole staff
training on
Oracy and
support
teachers in
planning/de
livery of
lessons –
to further
develop
and embed
the Oracy
framework
across
school.
Inset Day –
5th May
(2022) –
External
Oracy

Evidence that supports this approach

Supporting high quality teaching is pivotal in
improving pupil outcomes. Research tells us that
high quality teaching can narrow the disadvantage
gap.
Effective professional development offers a crucial
tool to develop teaching quality and enhance
children’s outcomes in the classroom.
https://educationendowmentfoundation.org.uk/educ
ation-evidencce/guidance-reports/effectiveprofessional-development

The best available evidence indicates that
great teaching is the most important lever
schools have to improve pupil attainment.
EEF Guidance Report – High Quality
Teaching
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Challeng
e
number(
s)
address
ed

1,2,3,4,5
,6,7

Provider –
whole staff
training.
SLT to
monitor the
implementa
tion of key
initiatives
through
informal
lesson
observation
s,
monitoring
of work,
speaking to
pupils, etc.
Coaching
sessions to
be offered
to staff who
need
further
support.
Further
CPD for
Maths –
Mastery in
Number –
through
NCTEM.
Staff who
have
training
through
NCTEM –
will share
good
practice
with year
group
colleagues
– coaching
sessions
will be
developed
to further
embed
successful
strategies.

https://educationendowmentfoundation.o
rg.uk/support-for-schools/schoolimprovement-planning/1-high-qualityteaching
On average, oral language approaches have
a high impact on pupil outcomes of 6+
months progress.
EEF Teaching and Learning Toolkit – Oral
Language Interventions
https://educationendowmentfoundation.o
rg.uk/education-evidence/teachinglearning-toolkit/oral-languageinterventions
There is a strong evidence base that
suggests oral language interventions,
including high quality classroom discussion,
are inexpensive to implement with high
impact on reading.
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Further
emphasis
on Quality
First
Teaching –
revisit key
elements
and raise
the profile
of these
with ALL
staff
(including
support
staff).
Further
CPD for
support
staff –
looking at
the role of
an effective
teaching
assistant
and making
an impact
on progress
of pupils.

Phonics
training for
all staff –
Little Wandle
Letters and
Sounds.
Ensure all
staff are
embedding
strategies
consistently
across
school.
Improve the
teaching of
phonics

Teaching Assistants delivering targeted
interventions:
https://educationendowmentfoundation.org.uk/educ
ation-evidence/guidance-reports/teachingassistants
EEF Guidance Report: Making the best use of
teaching assistants:
https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/teachingassistant-interventions
1,3,4,6
Phonics approaches have a strong evidence base that indicates
a positive impact on accuracy of word reading, particularly for
disadvantaged pupils:
Phonics/Toolkit Strand/Education Endowment
Foundation/EEF
Phonics is an important component in the development of early
reading skills, particularly for children from disadvantaged
backgrounds:
https://educationendowmentfoundation.org.uk/educationevidencce-teaching-learning-toolkit/phonics
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across
school.
Regular
coaching by
SLT link for
Phonics
Lead.

Recommendations state that we should create a leadership
environment and school climate that is conducive to good
implementation – ‘identify and cultivate leaders of
implementation throughout the school.’
https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/implementation

Continue to
implement a
language
rich
curriculum.
Develop the
role of oracy
champions
within
school.
Greater
language
focus across
the
curriculum.

Language and literacy provide us with the building blocks for
both academic success and become lifelong learners. We also
know that a focus on language and literacy is even more
important for pupils with English as an Additional Language:

Continue to
improve
provision in
Reading,
Writing and
Maths.

https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/literacy-ks-1
Recommendation 1: Develop pupils’ speaking and listening skills
and wider understanding of language.
Recommendation 4: Teach pupils to use strategies for
developing and monitoring their reading comprehension.
Recommendation 5: Teach pupils to use strategies for planning
and monitoring their writing.
https://educationendowmentfoundation.org.uk/educationevidence/guidance-reports/literacy-ks-2
Recommendation 3: Teach reading comprehension strategies
through modelling and supported practice.
Recommendation 4: Teach writing comprehension strategies
through modelling and supported practice.

1,3

https://educationendowmentfoundation.org.uk/guidance-forteachers/literacy

Development of whole school reading comprehension strategies,
involve the teaching of explicit approaches and techniques a
pupil can use to improve their comprehension of written texts.
We know that on average, disadvantaged children are less likely
to read at home with family members and for these reasons, may
not acquire the necessary skills for reading and understanding
challenging texts.
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/reading-comprehensionstrategies
Develop confidence, reasoning skills and application of maths
skills to problem solving. Ensure that teaching builds on what
the children already know:
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1,2,3,4,6

https:educationendowmentfoundation.org.uk/educationevidence/guidance-reports/early-maths

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: Please refer to expenditure breakdown at the end of this document
Activity

Evidence that supports this approach

Language
Interventions

Research indicates that early language intervention can lead
to +4 months additional progress.
EEF Evidence Review – Early Language Development

Reception:
Kickstart
Language
Intervention

Challenge
number(s)
addressed

1,2,3,4,
6

EEF Early Years Toolkit – early Literacy Approaches
EEF Teaching and Learning Toolkit – Small Group
Tuition

KS1: Ted
Talk/Talking
Partners
KS2: Talking
Partners
Phonics/Readin
g Interventions
Additional
Targeted phonics
sessions for
pupils in KS1 and
KS2(who did not
meet the phonics
screening
standard in KS1.

Research conducted by the EEF states, ‘Phonics has a
positive impact overall (+5 months) with very extensive
evidence and is an important component in the development
of early reading skills, particularly for children from
disadvantaged backgrounds.’
EEF Teaching and Learning Toolkit – Phonics
EEF Teaching and Learning Toolkit – small group tuition

Reading
Comprehension
sessions – KS1
and KS2
Daily reading for
all disadvantaged
pupils.
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1,2,3,4,
6

Literacy
Intervention

The EEF states ‘Extensive practice, supported by effective
feedback, is required to develop fluent transcription skills.

Focused, small
group literacy
intervention for
disadvantaged
pupils at risk of
falling behind.

Pupils throughout school will receive opportunities through
small group intervention to acquire, practise and apply
literacy skills.

Narrative
Therapy for
target pupils.

Maths
Interventions

1,2,3,4,
6

EEF Guidance Reports – Improving Literacy in KS1
EEF Guidance Reports – Improving Literacy in KS2

https://eductaionendowmentfoundation.org.uk/educatio
n-evidence/guidance-reports/maths

1,2,3,4,
6

Precision
Monitoring
sessions for
target pupils –
with a focus on
number facts and
fluency.
Implementation
of Mastery in
Number
strategies.
Engaging with
School Led
Tutoring
Programme for
pupils whose
education has
been most
impacted by the
pandemic –
including
disadvantaged
pupils.

Tuition targeted at specific needs and knowledge gaps
can be an effective method to support low attaining
pupils or those falling behind – both one-to-one and in
small groups:

1,2,3,4,
6

EEF Teaching and Learning Toolkit – Small Group
Tuition
EEF Teaching and Learning Toolkit – One to One Tuition

Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: Please refer to expenditure breakdown at the end of this document
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Activity

Evidence that supports this approach

Challen
ge
number(
s)
address
ed

Breakfast
Club
Free
Breakfast
Club offer
for pupils
eligible for
the PPG,
involving a
range of
activities
and
games.

DFE Research Report – Evaluation of Breakfast Clubs

2, 5 ,7

Enrichmen
t
Opportunit
ies
Provide
opportunitie
s and
experience
s to
develop
pupils’
wider skills
– themed
days, trips,
real life
experience
s through
the
curriculum.
Attendanc
e
Greater
monitoring
of
attendance
and
persistent
absenteeis
m.

2,5,7
All children, including those from disadvantaged backgrounds,
deserve a well-rounded, culturally rich, education.
EEF Evidence Review - Essential Life Skills

5,7
Research has found a strong link between absence levels and
underachievement. Absence affects attainment, wellbeing and
wider outcomes:
https://www.gov.uk/government/publications/schoolattendance/framework-for-securing-full-attendance-actions-forschools-and-local-authorities
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First day
call backs
system.
Home visits
by HT/DHT
– target
families.
EWO
involvement
Feedback to
Governors
Mental
Health
Mental
health and
wellbeing
support for
pupils
throughout
school.
Whole
school
wellbeing
days
marked
throughout
the year,
including
national
days (World
Health Day)
and also
days
specific to
school
(themed
days).
Parental
Engageme
nt
Parent
conferencin
g session
with DHT –
target
families will
receive
regular

2,5,7
There has been increasing attention on the importance social
and emotional learning has on child development, with
implications across learning, building and maintaining
relationships, and early support for mental health and wellbeing.
EEF Guidance Report – Improving Social and Emotional
Learning in Primary Schools
https://educationendowmentfoundation.org.uk/public/files/Publica
tions/SEL/EEF Social and Emotional Learning. Pdf

5, 6, 7
Parental engagement is a key aspect – delivering effective
approaches to support parental engagement will lead to long
term success.
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/parental-engagement
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support and
guidance.
Engage
through
parents
workshops
and social
events.
Weekly
school
newsletters
Close
analysis of
attendance
at Parents’
Evenings.
Parent
surveys
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Total budgeted cost:

PUPIL PREMIUM FUNDING
2021-2022
TOTAL: £66,905

RESOURCES

BUDGET ALLOCATION

ADDITIONAL TA SUPPORT:
Reception – 10 hours language
support

£3200

Year 1 - 10 hours TA support for
Precision Monitoring, additional
reading sessions, etc

£3200

Year 2 – 10 hours Maths and Writing £3200
Booster Groups for target pupils

Year 3/Year 4 Afternoon Interventions
Additional Year 6 teacher – 25 hours
per week
Additional Year 5 TA for 5 mornings
supporting target pupils
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£6000
£40 000

£3200

Deputy Head Teacher – one and a half £12000
days per week – pupil conferencing,
parent conferencing with PP families
and delivering parent workshops
Monitoring absence/home visits etc
Subsidise Breakfast Club/After School
Club for PP children

£6000

Subsidise enrichment activities for PP
children

£6000

Purchase of additional resources to
support learning at home

£5000

TOTAL: £87 800

PLEASE NOTE: EXTRA FUNDING FROM THE SCHOOL BUDGET HAS BEEN
ALLOCATED TO PUPIL PREMIUM THIS YEAR TO FURTHER HELP NARROW GAPS
IN ATTAINMENT – PARTICULARLY BECAUSE OF THE IMPACT OF COVID-19 AND
THE DISRUPTION TO EDUCATION.
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.
Aim

Outcome

To raise the attainment of disadvantaged
pupils in Reading, Writing and Maths.

No validated data available due to the
disruption of Covid 19.
School suffered immensely from the
impact of Covid 19 – only 34 teaching
days in the whole academic year were
not affected by class bubble closures,
etc

To improve the attendance of
disadvantaged pupils across school.

It was extremely difficult to analyse
attendance due to the covid guidelines –
use of ‘x’ code for pupils affected by selfisolation rules and class bubble closures.

To promote parental involvement and
engagement.

During remote learning, the Deputy
Headteacher targeted PP parents to
ensure that the children were accessing
lessons and resources.
Additional learning materials were hand
delivered to the families who needed
extra support.
Weekly phone calls from the DHT for
updates and next steps.
DFE laptops were provided to the families
who needed devices at home.
• NO face to face meetings were
allowed to take place due to covid
restrictions.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England
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Programme

Provider

TTS Rock Stars

Maths Circle Ltd.

Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:
Measure

Details

How did you spend your service pupil
premium allocation last academic year?
What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)
Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.
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